Standard 1: Creating, Performing, and Participating in the Arts

Context

Dance Students are beginners who are

scheduled for dance for three to five
periods per week. The students may
not have had previous movement
instruction in dance. The dance
teacher and the English teacher
designed the lesson to combine
movement with poetry. English
students provide poems and verse
for dance students to interpret
through movement

Intermediate

Student
Work
Sample
e reSee)
LR DO
Poetic X R\ e
Language 1 !
of Dance | O QBRT MOy b Fred
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Performance Indicators
Students:

. .. create and improvise alone or in
collaboration with others

. .. know and demonstrate a range of
movement, elements and skills

. .. explore a variety of poems and dances
from within their world culture.

Commentary
The Sample:

=explores a variety of musical
selections for movement,
such as African and Irish
folk, blues, soul, hip-hop, and
classical waltzes

= shows students move their
bodies in expressive and
rhythm-related
interpretations,
experimenting to create
bends, twists, swings,
balances, weights, spirals,
and joint articulation
exercises (recorded on video)

= indicates student poetry
suggests movements

«shows a range of forms from
free improvisation to
structured choreography
between two or more
students (on video).
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Context

d Participating in the Arts

.. . understa i
nd the interaction betwe
en

Dance -
e student wi
Sequence learn the teCIF]r\:\i”" audition, and the
a member of a dant to partici performer
memb of a dance com cipate as and the audi
Wi er of the trou pany. As a ... int ence
1l e Frehir pe the stud erpret th
ele ividual ent through e dance Qui
perr;:)ents to rehGarseand g with a grm ovement as an .u 'g_tessence
rm in a formal s:e}:t)trienpgére’ A d i ndividual and
.. . demonstrat
P cultur e a know
SterfOrmanCe Indi and ina';I elements pl"esenle('jge of the
udents: icators refl ! erpret thos t in the da
ection and e elements th nce,
perfor rough
... under mance.
Student Prec stand chore .
esses and ographic princi
Work structures principles,
Sample
| was ou of shal e be ing o
a months and 1 begd o lose 9ras of the iIMmpo
o was some ing MiS and | kKnew that
Self f gettin me back 0 track. When eard the
Evaluation: el o
Derrll_oer?tu re Q for the f e two Y€ o
stration | found the ™M vement gynamic 2" i ng
o "get up and dance after watc ng it. 50 you can i
about the auditions However, | was skept'\ca\ 0
a rigorous dance
The audition process for Qu\ntessence cons'\sted f twO dan classes. puring the
first class, movement from the dance Was given to us. Them: e had time 1o work on
the movement, and the second class determ\ned o made e cast. | was ne ous
during the first class, pecause | was @ sophom amongst older dancers | also Was
not confident in my fechnigque However, the s ond class s better for me. This
was probab\y due to the nours | spent practic'\ng, put never he less 1 M de itt!!

At my first rehearsa\, | was standing right in the middle of the est dancers of the
pance Department, tryind 1o figure outa oomb'\nation that every ne else already
had. | realized then that 1 would need extreme focus 10 et through the dance, an

once | realized fhat | was ﬁne/except for the counts The dance as C reographe
against the musiC, 5o | had 10 know the counts rather than hearing them in the
music. \Well, that sort of created & prob\em, put | managed to get the counts down
The only place | really had trouble counting in the dance Was my solo.

When the pertormance came around | Wwas S0 sure of myself. All the \ack of self
esteem Was gone, and | was ready 10 perfor \ worked SO long & nard, an
yearned for being N the spot\'\ght One thing | love 10 dois perfor geing out in
front of an audience rem\nded me of how | love 10 dance, & d how it makes

me sO strong and confident

| was ready 10 give up my dream of being & dancer- VW pout t0 give up on the
only dream that had \asted for my life time. Perform‘\ng Q ntessence gave Me the
38 powver 1o see past my fears 1o the future since Qu‘mtessen \'ve tried out for
NYSSSA school of Dance and am going there this su Qui fessence enable
~ me to have the strength and determ'\nation 1o beco ofessrona\ dancer.




Commentary
The Sample:

= describes an audition for
a part in a group dance
performance of
Quintessence

= reflects on participation
in a master class to learn,
practice and perform a
dance sequence

= describes regular dance
classes and rehearsals to
learn a individual solo
and group performance

= analyzes student’s own
performance and future
plans.
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1: Creating, Performing, and Participating in the Arts
Standard 3: Responding To and Analyzing Works of Art

Music Context ... identify and use, in individual and
group experiences, some of the roles and
) Students compose and notate a actions used in performing music
Intermediate four measure melody for their peers
to sight read. They lead the chorus ... demonstrate how to record and play
through the example, and evaluate back music
the performance. Through this task,
students become more proficient ... use current technology to create,
sight readers and develop their produce and record/playback music
compositional and critical listening
skills. .. . through listening, analyze and
evaluate . . .
Performance Indicators
Student Students: ... use appropriate terms to reflect
Work working knowledge of the music
sample . .. create short pieces that reflect a elements.
P knowledge of melodic rhythmic. . . .
Compose,
Lead, and
Evaluate

Commentary

The Sample:

= provides examples of different compositional
abilities related to melodic contour, number of
pitches used, variety of rhythm and overall
continuity

«shows one area of student achievement as musical
composition; another as leading their peers through
the sight reading exercise, where students are
assessed on their leadership and evaluation skills

= indicates a reasonable level of expectations for

Note: Printed examples are students when they compose and conduct

given but the actual
performance must be
evaluated. Also, teach-
ers must evaluate stu-

= demonstrates students can write the four measures
on staff paper or can key the four measure into a
computer and print the material for use in class

dent’s leading the group < shows limited examples which can be o

. . accommodated as part of usual warm-up activities,
either (_jur'_ng the_CIaSS especially if one or two students are scheduled for
or by viewing a video- each rehearsal.

40 tape of the class.



Assessment Tools and Evidence:

Tools:

= Student’s finished sight reading example

= Student’s verbal assessment of the
chorus performance of their example.

Evidence: Strategy |
Distinguished:
The student:
= demonstrates exceptional skill in
composing the sight reading example,
using pitch, rhythm, intervolic
relationships, and melodic contour
= demonstrates exceptional ability to
notate composition ideas correctly using
standard notation
= uses available technology to notate and
print composition
Proficient:
The student:
= demonstrates above average skill in
composing the sight reading example,
using pitch, rhythm, intervolic
relationships, and melodic contour
= demonstrates skills in notating
composition ideas correctly using
standard notation
Competent:
The student:
= demonstrates some skill in composing the
sight reading examples using pitch,

Distinguished:
The student:

Proficient:
The student:

Competent:
The student:

rhythm, and intervolic relationships

= demonstrates the ability to notate
composition ideas using standard
notation

Evidence: Strategy I

= exercises confident leadership in front of
group

< in evaluating the performance, shows
exceptional awareness of the group’s
pitch, rhythm, and hand sign accuracy;
can apply knowledge to improve group’s
performance using clear concise language

= exercises leadership in front of group

= in evaluating the chorus performance,
shows awareness of the group’s pitch,
rhythm, and hand sign accuracy

= leads group through performance of the
piece

< in evaluating the chorus performance,
shows some awareness of the group’s
success with teacher prompts
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Standard 1: Creating, Performing, and Participating in the Arts

Context

Theatre .
Second-grade students are Performance Indicators
working with the basic elements of Students:
Elementar a play: setting, character and plot. )
y In this lesson, the children will add ... use language, voice, gesture,
a prop and begin to understand the movement gnd observation to express
relationship between props and their experience and communicate ideas
character, props and story, and and feelings
props as objects for which actors ) )
take responsibility. - use_baSIC props . . . to establish
place, time and character for the
Students are asked to bring an participants.

object to class. The teacher
introduces the concept of objects as
props in a play and their

Student importance to the story, e.g.,
Cinderella and her glass slipper.
Work The teacher and students create
Sample guidelines for handling other
people's property. In small groups,
Scenes and students choose one or more of their

objects to use as props in creating a
scene. In addition, they make a
drawing and write a statement
about their objects as another way
of expressing feeling and endowing
the object with significance.

Props

Commentary
The Sample:

«communicates feelings
about something of
importance (shown here
through drawing and the
written word; evident in
class by choice of words,
tone of voice, way in which
child handles the object
brought from home)

= provides opportunity for
children to discover that an
object (prop) can be used as
a sign (symbol) of ideas or
feelings

e encourages children to draw
on their own experiences
and feelings in creating
stories and plays

= validates both individual
and group activity in
creating stories and using
42 props to support story line
of a simple play.




This is MY Nightmare Catcher. My \ndian friend
made it for me. | keep it on all above my
let peop\e old it. 1TS ave ecial thing tom
pecause it helps eep the n'\ghtmares away W

sleep-
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Standard 1: Creating, Performing,

Theatre

Intermediate

Student
Work
Sample

Conflict

Resolution
Scenes

44

Context

Sixth-grade students are asked to
create scenes that contain conflict
and resolution. They are asked to
play their scenes with no conflict,
then to re-play them with the
conflict introduced. They discuss
their choice of resolution and record
their understanding of conflict and
resolution in their journals. In
addition, they respond to a few focus
statements or questions about the
topic, such as: Explain conflict and
resolution. Is conflict always
between or among people? Do all of
the characters have to feel the same
way about the resolution? Identify
the conflict and resolution in your
scene.

and Participating in the Arts

Performance Indicators
Students:

. .. use improvisation and guided play
writing to communicate ideas and
feeling

... use language, voice, gesture,
movement to create character and
interact with others. ..

.. . identify and use in individual and
group experience some of the roles from
theatre. . . .

Commentary
The Sample:

< introduces the role of
conflict in drama and asks
students to think about
what it contributes to the
performance; what they
know conflict to be what
the absence of conflict is

= reflects on importance of
conflict in drama

= encourages student self

evaluation as participants
focus on the ideas, words
and actions exhibited in
their work.

= helps develop
interpersonal skKills
through better
understanding of human
experience, i.e., conflict
and resolution.



Excerpts from student ]ourr\a\s:
nt becau \N\th ut a conflict
wouldn 't be

_conflict is importa&!
the p\ay would not be interest‘mg, there
a main idea

A reso\u’uo nh
it

because it gives !
Aconﬂ\ct isn y bet o pe op\e/\t
can be a persona ﬂ\ct ,na t or anything
else.
. (conﬂ'\ct) |eads 10 petter character deve\opment.
oo.In conflict an nd resoly ution, © conflict isa phys'\ca\
or emo’uor\a\ pro \e { a charac cter has 10 over-
come. Re esolutio how the roblem 1S fixed Of
what happens to the prob\em
Al character t have U fee\ he same way
ay s dis sagree W with one another.

because they c&
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Standard 1: Creating, Performing, and Participating in the Arts

Visual Arts

Commencement
and
Major Sequence

Student
Work
Sample

Copier Art

46

Performance Indicators
Students:

Context

The learner exercise may be part of
Studio in Art, or advanced electives
in Photography, Computer Graphics,
or Media Arts courses at the
commencement and sequence level.
Student will create a work of art and
utilize the copier arts to create a
repetitive image.

... produce a comprehensive and well-
organized portfolio

. .. create works of art in a variety of
mediums, subjects, symbols, themes,
metaphors

... utilize the elements and principles of
art to create an emerging personal style

. .. use the computer to express visual
ideas

.. . understand vocations/avocations in
the visual arts.

Commentary
The sample:

= collects several
images, and focuses
on one element of
art

«reviews and
discusses works of
art which contain
repetitive designs
found within a
variety of cultures

e uses computer to
create a work of art
that utilizes
repetition in the
completed work (of
male figure, female
face and face of
mime)

= critiques own
work in reflective
response.
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Standard
3: Respondi
ponding To and Analyzin
g WOl’ks Of
Art

Context
Dance
Comm High schoo Perfor
encement attend a dreslsd?enrfe students will StUdentS_manCe Indicator
Berformance by thgaésal and ' S
ance Com eBe Mi .. exhibi
with the Chgany' They will m'(laer COntr);hlblt the ability t
upon the reographer and r o proce st, describe ando compare,
the conStfueCrtf.Ormance . Undgﬂect a da ss used by a cho discern the
S ion of rstand nce reogra h
tudents will th the dance. pher to create
choreographers en become group ... under
Ep]aterims, and éf::trch source that influ:::fénd the cultural di
oreography for an%:ihgeinm d ch e choreography Imensions
a .- Cho
Student nee: COmpIe;esotgraph a dance that utili
Work ps and patterns tutilizes
...d
Sample groUST]OQﬁgrr%ge the ability to work
graphing a dan rkasa
—— ce.
Journal ENtTY one Commentar
The Sample: Yy
Observin The BeBe miller performance potsdam College '
Digesting 9, taught M |ot about he need for a dancer 0 «describes a li
Creating s and | express selves to the limit or even over the performance ve dance
ance | vimit. Befor he show, We went to an nderstudy significant fe identifying
ractice o, There we saW how the dancers eatures
fixed the \ittle de ails of their movements to matc « reflects upon t
the other dancers erfectly- They W striving for performance he
erfectio ey atched everythind including the decisions and the artistic
expresswn of their eyes. 10 show €0 trasts of move-
ments they nowed & definite change of sharp Vs = understands th
raceful 0f low vs. fast Every M was seel understudy e role of the
throughoy the body For exa ,whe hey kicked
their foot, heir head shook @s @ tural reaction «as a member of
They use out of control move s. One of the explores simila a group,
dancers com ented O that during rehearsa\. materials and r source
she sai that when she made 0 he fast MoVes a dance. choreographs
slow, she felt like she was gol fall over hey
also & ed about first there ticipation for the
ove, when i as fime, ling the impulse-
Even hittl moves for example hing U ough the
heel you © gee itiN the for the £ motion
| realizé dancers eren’ pract'\cing pecause
they did ' know | or becaus ar tha they'd
forget it put becd se they e\f—acceptance
and perfec eir ener d xpress'\on W
'\ncred'\b\e and th perform as insS iration&
B
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Standard 3: Responding To and Analyzing Works of Art

Music

Commencement
General
Education

Student
Work
Sample

Student
Critique

50

Context

Performance Indicators

A performing ensemble is in the
process of rehearsing a composition.
Students perform 16 measures of a
selected composition. The
performance is tape recorded.
Students listen to the recording 3
times. The first time, they listen and
take notes on what they hear. During
the second hearing, they write an
analysis and evaluation of their own
individual performance. During the
third hearing, they write an analysis
and evaluation of the ensemble’s
performance. Analyses are reviewed
through class discussion, sectional
discussion, or teacher review.

Students:

... through listening, analyze and
evaluate their own and others’
performances . . .

... read and write critiques of the
music . . .

... use appropriate technical terms. . .

Commentary
m\_ The Sample:
ntc
stude ance erepresents four students’
erform pr X
P gelis critiques of four pieces from an
Fiae ensemble performance which
Adeste ole p
¢ the tru pet sec was discussed and evaluated
palanced Note ality of music 10 by individuals, sections and the
first cleal DL - ons of the AUEl < " iece was mplet b idi
The dear ndicati n‘ i £ this Pi ¢ complete ensemble, providing
jceable cialty several opportunities for
he most rw"(;féctr m e eS:zound nearly growth ir? zbility as performer
at:\():‘he eginning. aﬁg? all that was on and evaluator
hrasing een phrases
tone a9 Prine rolls bet ded oy d he students’
music- he suspen =demonstrates the students
: -U;iruments (suc Sntd ven; and kept command of specialized
ercussion mre 21) were cle ?ng alive language used in musical
aS:tat'\on nd the feel! analysis, (e.g., triplets,
pr o pre\ude dynamic, ritard, intonation,
Festiva articulation)
rd
|| three notes can be €&
-all v esuggests that teacher expects
con ba o
1st note intonatt | different tones, clear and specific statements
Very brassy und disjoin ed - ds focusing on what was heard
mp‘etstzo 4 out by the woodwifh and observed
gpeeds, € d drowne
eloay : er
'tmmp:'e oodwind sectio ‘ntonation - not to?e;R =is an example of an assignment
pefore td umpet part- ° t - better N ation that could meet an English
Tnt\l,\tteed sol0 r\m\\f‘ietb‘()a""r rd Language Arts writing
rts can} parely " rough M 4 part and requweme'nt and become: part
al qwinds in tune . petween of student's comprehensive
W00 tra i
ic €O portfolio
_good dyna
aﬂer \ the 2n
what ng not heard as e‘tonaf\ on =shows students were
mp]or flaw - trumpet 10 required to “critically reflect”
mal

rather than simply state that

the performance was “good” or
“bad.”



Assessment Tools and Evidence: Evidence:
The student evaluation is scored by the teacher
Tools: using the following criteria:

The class listens to the selection they are rehearsing. - Specificity - states precisely what is strong and

Students individually complete a paper. On one side,
they discuss the performance of the whole ensemble.
They answer 3 questions:

What parts of the performance were strong and
why?;
What parts of the performance needs work and
why?;
What must be done to correct any weaknesses?

On side 2, they discuss their own individual
performance. They answer 3 questions:

What aspects of your performance were strong
and why?;

What aspects of your performance need work
and why?;

At this point, what must you do to improve
performance so, at the next rehearsal, it will be
better than today? If applicable, state the steps
you will take to get to this point.

what needs work. Makes suggestions for
improvement relative to the specified
weaknesses. Makes suggestions of appropriate
areas of the ensemble performance that should
be dealt with by the ensemble at the next
rehearsal.

Terminology - shows an understanding of the
language of music and performance. Examples
would include style, genre, form, melody;,
rhythm, harmony, timbre, tone, dynamics,
articulation, etc.

Completeness - the extent to what the students
critique. Evaluates all 16 measures by stating
multiple strengths and weaknesses, giving
many examples of terminology, and multiple
suggestions for improvement, including what
he/she needs to improve and what the
ensemble needs to do.
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Standard

3: Responding To and Analyzing Works of Art
1: Creating, Performing, and Participating in the Arts

Context Performance Indicators
L Students:
Students read reviews of several
Commencement theatrical productions of "The .. . evaluate the use of other art forms in
Sequence Taming of the Shrew" and watch a theatre production
video, film and live productions of
the play for comparison purposes. ... compare and contrast theatre, film,
They keep a journal to record their and video
reactions to texts and production
comments as they view the different . carry out acting, directing, and
works. Students realize that design choices which support and
productions of the same play can be enhance the intent of a production.
performed quite differently. They
discuss different scenes with their
classmates; select, produce and
Student present their own version of a scene
K for their classmates; and analyze
Wor the difference between live perfor-
Sample mance and other modes as part of
their theatre criticism experience.
Review
The Shrew _— Commentary
of a critical review of The Sample:
from a groupP report - compares different
Excerpt shrew. X
ing of the Kate production values from one
The Taming no p\ayed
| the actress W ~d by performance to another,
t fee s very im reSSe was very e.g., setting, stage business,
hat his perfor eirUCCh"O na acting styles
ms‘t l’\Ce S tOO e)(treme \n ) - -
ate or char = identifies specific aspects of
T S V\_'h gyt of parody 10 production (direction, se'_cs)
cive job, adding that support an authentic
n effectiV performance
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= selects specific aspects of
various productions that
were effective.



Excerpt from on ent's critical review of the
four product\ons The Ta g of shrew
e viewe

guage, S ag
The BBCI/T e-Life P u as avery sub-
dued type © ion. ecto med 10
focus king the P duct jstoric 1y accy
rate an true espe ' al scrip
The sets, for instance, e very piat nd simple
they WO d ing pear 's pert
d. but they were not articul | ually stimul@
y en]oyab\e

Note: Fi
inl(?lal ass_essment would
ude viewing the e
performance stuent
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4: Understanding Cultural Dimensions of The Arts
Standard 1: Creating, Performing, and Participating in the Arts

Context Performance Indicators
. Students:
Music Children are taught a Native
and American dance song. The lesson is ... sing and/or play, alone and in
Dance taught in conjunction with an

Elementary

American Indian culture unit by the
elementary classroom teacher and
may be a part of several activities in
the school including other art forms.
One meaningful way that students
can gain knowledge about other
cultures is by performing their songs
and dances.

The meaning of the song is
discussed, as are the musical

combination with other voice or
instrument parts, a varied repertoire of
folk, art, and contemporary songs, from
notation, with a good tone, pitch,
duration, and loudness

. . . identify when listening, and perform
from memory, a basic repertoire of folk
songs/dances and composed songs from
the basic cultures that represent the
peoples of the world

Student :
elements relating to melody,
Work repetition, rhythm, and tempo. .. . identify and demonstrate movement
Sample Students use traditional instruments elements and skills (such as bend, twist,

Dance Song

54

and classroom instruments like
drums, maracas, and jingle bells.
Students learn the dance step and
motions. The complete performance
involves singing, dancing, and
playing instruments as each student
takes a turn performing the roles.

slide, skip, hop)

. . . demonstrate ways of moving in
relation to people and environment.

.. . identify basic dance movements that
are typical of the major world cultures.

_——

Commentary
The Sample:

= shows children demonstrate
differing abilities in singing,
playing and moving and can be
assessed according to the criteria
provided under evidence on the
next page

= exists in different media: the
audio tape works well for the
singing and videotape for the
dance; every child can be recorded
quickly without taking a lot of
class time; the teacher can review
tapes at any convenient time.




Note: Still
phtographs are used
for introductory
purposes. Audio-taped
and video-taped
segments must be
reviewed for actual
documentation of
student achievement.

—

Assessment Tools and Evidence:

Tools:
Audio-tape of students singing an American
Indian dance song.
Video-tape of students performing an American
Indian dance song.

Evidence: Strategy |
Levels of Achievement
Distinguished
= The student sings the song correctly with
excellent pitch, rhythm, and diction.
Proficient
= The student sings the song with good
pitch, rhythm, and diction.
Competent
= The student sings the song with generally
satisfactory pitch, rhythm, and diction,
although there are some words that are
difficult to understand, and/or some
distortions of pitch or rhythm.

Evidence: Strategy Il
Levels of Achievement
Distinguished
= The student’s movements coincide with
the beat, the dance step is clearly
recognizable, and the dance is performed
with energy.
Proficient
= The student’s movements occur in time to
the beat with only minor discrepancies,
the dance step is generally recognizable,
and the dance is performed with moderate
energy.
Competent
= The student’s movements show evidence
of slight rushing or slowing of the beat,
the dance step is occasionally
recognizable, and the dance is performed
with moderate to low energy.
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Standard 4: Understanding Cultural

Context

Students investigate the artwork
of Horace Pippen's Domino Players,
and develop their own ideas and
images into a work of art
interpreting their own family in the
style of Horace Pippen. Students
will complete two reflection forms
and maintain their sketches and
completed work in a portfolio.

Visual Arts

Elementary

Dimensions of The Arts

Performance Indicators
Students:

... look at art work from cultural groups
of US and identify distinguishing
characteristic

. create a work of art that shows
influence of a particular culture

. describe their responses and their
reasons for their responses.

—

Commentary
he objec The Sample:
Student or draw P‘“““es of all thet .
c
Work \ ook at the painting and NS~ e G c /70‘ , - correctly identifies pipe
1. LooK . - .
find. 1550FS puffing, playing the game,
Sample can 1 Séiago CbC K etc., as activities of the
1 Y1 aq me players as well as listing
VL&"\ Pk ’ }C! e many of the visible
Horace Pippen BODK P‘P cin? W objects

and the Famil
y hat room of \he“

A
in \h p ainting that tellsy

K,%’o%aﬂ

9. Canyou
you $e®

3. What are the PE°

person #1

4. Look carefu\\y at the

aﬂe\ Y\OO“

n the p& ‘ ing that £

\ugk +
the clock
Bag OF mon€/

lS on

= sketches standing posi-
tion of figure with good
attention to scale and use
of space

= produces a well-executed
sketch of family with
effective use of
overlapping and features
of a contour drawing

e

person #3
A . ' no!
Person # ne it 18, 1
hat
ing. Cav ‘jO\“ t:a‘s\ ‘:f all \he things ha
jctu

= draws family members
(like Domino Players) in
the dining room using

line, space, shape, color

Even/ n9 and texture

= like Domino Players,
creates a scene of the
family that will include
what they are doing.

—
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Dominoes)
o known @s in.
Domino P‘aye(st'\ga\s oard, 12 314 X 2

123 pC.
Ol on compo \Washington:
The phillips

CO\\ect'\on,

—
1. Does your painting depict a specific room? Which room is that?
¥es bioni ng  room

2. Describe the activities the pcople are doing in the room you created.

I:"‘ Cu‘fhﬂj cake
‘S /Ook,'hg q+a J ”

3. If you had more time, what would you change or add to the room and family gathering?

@& Nothen

ar) .
J m){ 5IS+6I“

fqm f/)( "’Veh‘»l)er‘ qnd

Ja} 9

4. What do you feel that you have learned about drawing, after drawing the table, the chairs, and
your classmates from observation?

I Llearnde d L
Cortog ow 1o ma ke

5. Something new I learned was...

How fb m /16
* an bject -
Q nothenr e " 7(7'0,” -




Standards 1 through 4

Context

Visual Arts THE ART OF ASSEMBLAGE:
A DOMAIN PROJECT
Intermediate o .
The learner will investigate the
work of Louise Nevelson, including
the video Nevelson in Progress, and
artwork entitled Black Secret Wall,
Bicentennial Dawn, and Sky
Cathedral. The student will create
an assemblage, constructed
primarily from wood, in the style of
Louise Nevelson. Students will
become part of a cooperative
learning group, creating electronic

Student portfolios, recording their art work,
Work and engaging in peer assessments
Sample and critiques.

The Art of Note: A domain project
Assemblage: A involves activities related to all
Domain Project the standards.

PLEASE NOTE: This learner
exercise may be seen in its
entirety as a domain project on
the NYS Framework for the Arts
CD/ROM.

Performance Indicators
Students:

... use elements and principles of art to
communicate

. . . identify and use in individual and
group experiences some of the roles for
designing, producing, and exhibiting
works of art

... utilize cultural institutions and
community resources

. .. use the language of criticism to
describe and interpret works of art

. . . investigate and reflect upon how art-
works and artifacts from diverse cultures
influence artistic decisions

. . . take different active roles as both a
creator and and a member of a critical
audience

... demonstrate involvement in a
collaborative activity as a leader and as
a member of a group.

Commentary
The Sample:

= investigates and collects a
variety of images from a wide
range of world cultures which
reflects space and structure,
color and light, and movement

= views the video, Nevelson In
Progress, and understands the
language of art criticism,
utilizing the principles of unity,
rhythm, balance, space, and
color, focusing upon the work of
the artist and her studio

< in the artistic style of Louise
Nevelson, designs and creates
a three dimensional work of
art

= utilizes electronic media to
record the creative process and
completed work

= participates in class critiques,
revealing the use of the
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language of art criticism.



THE ART OF
ASSEMBLAGE:
A DOMAIN PROJECT
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